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Transition for youth with disabilities can be one of the most criti-
cal and empowering times in a youth’s life. However, many young
adults exit high school without a plan for the future or ability to
take control of their own lives, and many youth with disabilities
are not employed, not living on their own, and not integrated into
the community (Harwick et al., 2017). The role of transition is to
help youth with disabilities “develop requisite skills and knowl-
edge that will allow them to successfully adapt to and even thrive
in new environments” (Akos et al., 2007, p. 273). Various responsi-
bilities are held by both vocational rehabilitation counselors and
special education teachers in relation to transition services but
there is still a debate on who should assume the leadership role in
specific competency areas (Kwiatek, 2017). The purpose of this pa-
per is to provide detail related to the roles and responsibilities of
vocational rehabilitation (VR) and special education professionals
to assist in the transition collaboration to improve service-delivery
outcomes for transition-aged youth with disabilities.
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Transition for youth with disabilities can be one of the most critical and empowering times in a
youth’s life. However, many young adults exit high school without a plan for the future or ability to
take control of their own lives. Many youth with disabilities are not employed, not living on their own
and not integrated into thelcommunity (Harwick et al., 2017). While post school outcomes of youth
with disabilities have improved moderately over this time period, there continue to be many barriers
based upon changes in American society, including the diversity of the population, family structures,
legislation, policy, and practice (Newman et al., 2010). The role of transition is to help youth with dis-
abilities “develop requisite skills and knowledge that will allow them to successfully adapt to and
even thrive in new environments” (Akos et al., 2007, p. 273). Understanding the roles and responsi-
bilities for vocational rehabilitation (VR) and special education professionals in regard to transition
collaboration is the first step to improve transition-aged youth with disabilities.

VR Counselors

VR counselors have many different roles and responsibilities within their field. VR counselors are respon-
sible for helping people with disabilities live fuller, more independent lives by assisting them in gaining
impactful employments. They work with clients to overcome and manage the personal, social, or psycho-
logical effects of disabilities on employment or independent living (Sundar et al., 2018). This includes
working with individuals across the life span. Transition represents a small component of VR counselors
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jobs responsbilities, but they are considered a key partner in a youth’s transition to postsecondary out-
comes (Kaya et al.,, 2018). VR participation in transition services however have historically been frag-
mented and inadequate (Agran et al., 2002; Benitez et al., 2009; Oertle & Trach, 2007).

VR counselors have an important role in supporting youth with disabilities in the transition process
from school to employment. These roles have typically focused on describing the transition process
(Plotner et al., 2012), interagency cooperation (Certo & Luecking, 2006), and the formation of plan-
ning councils (Dutta et al., 2016). The unique training, network, relationships, and expertise of VR
counselors can contribute to pre-employment transition services (Pre-ETS; Plotner et al., 2012), and
under WIOA (2014) include:

¢ Provide pre-ETS services to any youth with a disability (including applicants);
¢ Determine eligibility for individual VR services;

Develop an Individual Plan for Employment (IPE) within 90 days of eligibility; and

Provide services to support youth in obtaining employment.

VR counselors have these important roles but they are not always recognized (Plotner et al., 2012).
For VR counselors to be successful in providing youth with services to achieve success in post-second-
ary outcomes, interagency collaboration is critical. VR counselors are seldom able to access many cur-
ricular activities (Taylor et al., 2016) as well as other transition planning activities.

Special Education Teachers

One of the main responsibilities for special education teachers during the transition process is to pro-
vide curriculum that focuses on vocational and technical education through IEP development
(Lombardi et al., 2018). It is well documented in literature that having rigorous and relevant curricu-
lum for youth is a critical component of transition (Bouck, 2012; Carter et al., 2013; Mazzotti et al.,
2014; Morningstar et al, 2012; Test et al., 2009). Specific roles for special educators include:

Invite key stakeholders (including VR counselors) to participate in IEP teams,

Deliver transition services include in IEP;

Develop curriculum that supports career or postsecondary education and training,

Provide opportunities to develop employment skills and participate in community experi-
ences;

Provide student information to assist with VR eligibility determination; and

Assist VR counselor to access the school environment and identify opportunities to work with stu-
dents (Morningstar et al, 2012; Test et al., 2012).

Interagency Collaboration

Various responsibilities are held by both VR counselors and special education teachers in relation to tran-
sition services but there is still a debate on who should assume the leadership role in specific competency
areas (Meade, 2017). Working in collaboration instead of isolation will provide better services in the long
run (Brown et al., 2013). It is important to determine how interagency collaboration is defined in order to
understand the steps that need to be taken from both professionals. However, this may be challenging be-
cause literature indicates that there is limited knowledge of how to define and demonstrate collaboration
(Schofield & Amodeo, 1999; Drinka & Clark, 2000; Zwarenstein et al., 2004).

There is no commonly used or industry-specific definition of interagency collaboration that can be
found across multiple research studies (Plotneret al., 2020). A general definition of collaboration may
be the “Process of participation through which people, groups, and organizations form relationships
and work together to achieve a set of agreed-upon results” (Kochhar-Bryant et al., 2008, p. 7). Oertle
and Trach (2007) have defined interagency collaboration as interactions and activities between spe-
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cial educators and rehabilitation professionals working as a team. These activities can include shar-
ing information, attending transition planning meetings, combining resources, and establishing and
utilizing effective lines of communication to benefit students with disabilities as they transition from
high school to postsecondary life. Morningstar (2018) suggested that there are multiple stages in-
volved in establishing interagency collaboration, including networking, coordination, cooperation,
and collaboration. Additionally, Morinstar indicated that regardless of how interagency collaboration
is defined, it takes significant dedication and intentionality to develop positive and constructive work-
ing relationships.

Networking in Transition

Networking opportunities help improve the transition planning process for youth with disabilities
(Francis et al., 2018). Networking is characterized as “awareness of the organization, loosely defined
roles, and low levels of communication for the purpose of referral only” (Noonan et al., 2012, p. 145).
Networking in a transition context involves the transition coordinator developing contacts within dif-
ferent agencies within the community (Morningstar, 2018). The purpose of networking is to be able to
share information with youth and families about specific agency functions, including VR. The transi-
tion coordinator should also share general information with agencies about the youths’ needs to make
sure that they are a good fit for that agency (Morningstar, 2018).

Transition involves the participation and coordination of school programs, adult services, agencies,
and natural supports within the community (Luecking et al., 2008), and is led by a transition coordi-
nator. Transition teams should be collaboratively composed of school personnel and representatives
from community agencies, where the expertise of each professional is used to develop new programs
to improve outcomes for youth with disabilities, to identify the needs within the community, and to
create positive solutions to meet those needs. Coordination has been given a sense of urgency in the
context of efforts to improve transition service planning for youth with disabilities (Havilcek et al.,
2016). The transition coordinator is responsible for helping youth and families access necessary com-
munity resources. The transition coordinator is actively involved in arranging appointments and en-
suring that the student receives the intended services (Morningstar, 2018). Coordination of services
is important in providing services for youth with disabilities at the federal, state, and local levels (Fa-
bian et al., 2016).

Collaborative Goal-Setting

Best practices in transition planning require the development of individualized transition plans fo-
cused on developing student skills linked with desired life outcomes in coordination with adult service
agencies (Hirano et al., 2018). However, many schools fail to meet the minimum level of compliance
with the federal transition legislation mandated particularly in areas of service coordination and in-
teragency collaboration (Morgan & Risen, 2016). These gaps occur as a result of schools lack of aware-
ness of disability specific resources that may be available to their communities (Blalock et al., 2003).
Cooperation is important in how school and agency personnel work together to support a smooth
transition process for youth with disabilities. Morningstar (2018) recommends that both schools and
outside agencies should interact on a regular basis to share information and expertise, define their
roles, schedule meetings, and identify and work toward shared goals. Cooperation among agencies is
vital to serving youth, but is consistently under-represented. Barriers of cooperation have been linked
to the revise policies and procedures such as the IDEA and WIOA standards in regards to transition
collaboration (Saleh & LaWanda, 2020).

Current Outcomes for Youth with Disabilities

Youth with disabilities are more likely to drop out of school, be unemployed or under employed, be
unengaged in positive work, continuing education, or school activities, and get into trouble with the
law than youth without disabilities (Prince et al., 2018). Interagency collaboration is a fundamental
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challenge for educators, and a critical component for promoting better adult outcomes in a time of
pooroutcomes for youths with disabilities, compounded by a focus on academic school reform (Agran
et al ., 2002; Benz et al., 1995; Kleinhammer-Tramill et al., 1994; Wehman et al., 1999).

Youth with disabilities are more likely to attain the GED, HiSET, or alternative high school creden-
tials than their nondisabled peers (Horn et al., 2005). Youth with disabilities in high school are also
more likely to choose not to attend, or delay college more than a year (Shower et al., 2017) with those
who do attend college being less likely to graduate than their peers without disabilities (Fleming et
al., 2017). The National Longitudinal Transition Study -2 (NLTS2) indicated that after completing
high school, 72.6% of youth with disabilities lived with their parents, while 7.7% were attending a
4-year college or university, and 12.8% attending a 2-year community college. Post-school employ-
ment data also showed that 55.1% of youth with disabilities indicated having a job one year after high
school, which was much higher than previous NLTS data (Wagner et al., 2007).

Youths with disabilities are more likely than their nondisabled peers to experience low pay, job dis-
satisfaction, and underemployment (Dhakal et al., 2018). While there is an increase in employment
for youth with disabilities, barriers still stem from the fact that students who receive special educa-
tion services often have limited to or participation in employment preparation and career develop-
ment activities (Oertle & Seader, 2015). Research has also shown that youth with disabilities wth in-
creased independent living skills were more likely to have a higher quality of life and be involved in
post school employment (McDougal et al., 2016).Working age individuals who identified as having an
intellectual disability are twice as likely to live below the poverty line as compared to adults without
disabilities, (34% and 15% respectively; Butterworth et al., 2013).

The increase of youth having jobs post-high school can be attributed to several factors. The first is the
high expectations of youth with disabilities to be successful in adult life (Hirano et al., 2018; National
Center on Secondary Education and Transition, 2004; Wagner et al., 2007). The second factor in-
cludes increasing emphasis on goals that are student-directed regarding post-school employment or
education outcomes (Agran & Hughes, 2008; Benz et al., 2000; Thoma & Wehman, 2010; Wehmeyer
et al., 2000). The last is the introduction of practices that reflect collaboration with external partners,
community agencies, and organization that might be involved in helping to support students in their
post-school environments (Noonan et al., 2008; Repetto et al., 2002; Wehman, 2010).

Barriers

Research in the last decade has indicated that interagency collaboration has heavily focused barriers
to building relationships between school districts and community agencies (Agran et al., 2002;
Blalock & Benz, 1999; Halpern, 1993; Powers et al., 2005). Interagency collaboration is a fundamen-
tal challenge for educators and a critical component for promoting better adult outcomes, and when
there is not a direct relationship between schools and community agencies transition outcomes suffer
(Leonard et al., 2016). Low employment rates, underemployment, low post-secondary participation,
and the increasing amount of adolescents receiving social security benefits remain a challenge for
special education teachers and VR counselors (Lindsay et al., 2015). In the transition literature, in-
teragency collaboration is only effective when there is intentionality amongst all stakeholders
(Mattessich & Monsey, 1992; Sullivan & Skelcher, 2017).

Inequitable participation and engagement between professionals are barriers that impacts transition
collaboration and by extension, impacts outcomes. It is important to note that interpersonal relation-
ships and the relationship between agencies can significantly influence the success or failure of col-
laborative efforts (Johnson et al., 2003; Mattessich & Monsey, 1992; Noonan et al., 2008). However,
research continues to show that commitment to interagency collaboration and secondary transition is
essential in order for transition age youth to have positive outcomes (Hasazi et al., 1999; Johnson et
al., 2003; Kochhar-Bryant, 2008).
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Environmental Barriers

One area that impacts the lack of engagement between each professional are environmental factors.
Both special education teachers and VR counselors’ demographics, location, and services can be indi-
cators of environmental factors that can either help or hinder successful transition collaboration
(Bazzoli et al., 1997; Polivka et al., 1997; Sullivan & Skelcher, 2017). Environmental factors can also
include the environment of the youth. When inclusionary efforts are successful in a high school envi-
ronment, a firm foundation is laid for inclusionary environments to emerge in post-school community
environments (Halpern, 1994; Holt, 2017). A study conducted by Polivka et al. (1997) found that envi-
ronmental factors predicted both interagency processes and outcomes. Creating an environment
where professionals can work together to address transition issues and concerns of common interest
can help break down the barriers that are often experienced during the transition collaboration pro-
cess (Epstein et al., 2018; Halpern, 1994).

Agran and colleagues (2002) surveyed special education teachers and asked about how often they in-
vited a VR counselor to serve as a member of a transition team. The majority of the participants (42%)
indicated that an invitation was sent less than 25% of the time, with 15% indicated they never invited
VR counselors to serve as a member of the transition team. The survey went on to ask how much VR
counselors participated in transition related district meetings. Most VR counselors (57%) partici-
pated in related district meetings less than 50% of the time. Special education teachers also reported
that 44% of youth with disabilities received VR services for less than 3 months (Agran et al., 2002).
The overall reaction to of how satisfied special education teachers were with rehabilitation counselors
indicated a mean of 2.95 out of 5 and that VR counselors were somewhat knowledgeable of students
they were serving.

Administrative Barriers

There are many administrative and foundational barriers that hinder effective transition collabora-
tion. First and foremost, agency differences create barriers. For example, the eligibility requirements
for special education services and VR services are different (Eliason et al., 2014; Miller, 1990; Rusch
et al.,1992). There are differences in preservice training requirements (Beveridge et al., 2015) and dif-
ferences in basic policy philosophy and values that drive the service provision of each system (Eliason
et al., 2014). Agency differences also include cultural barriers. It is important for both professionals to
understand and respect other people and organizational culture, values, and beliefs. If there is not co-
hesive understanding the decision-making process and transition related processes become difficult.
Other considerations include industry-specific jargon. These cultural differences can inhibit success-
ful collaboration (Barnett, 1995a; Harley et al., 2017).

Administrative barriers are a key barrier of transition collaboration. Both special education teachers
and VR counselors are receiving higher caseloads and much more responsibilities, and thus do not
have the time or capacity for the collaboration necessary to produce positive outcomes (Leahy et al.,
2003; Sloan & LaPlante Sosnowsky, 2002). Barnett (1995b) also concluded that it takes time for peo-
ple in professional careers to build trust, to learn operating procedures, and learn how their talents
can be used to meet objectives of the group. Transition planning may not be conducive or productive to
these needs due to time or capacity demand on both sides.

Working Alliance

Working alliance has mostly been researched in counseling relationships between therapists and cli-
ents. There has been a considerable amount of research investigating the impact of the working alli-
ance on counseling outcomes (Lustig et al., 2002) and several meta-analyses including Horvath and
Symonds (1991), Martin et al., (2000), Fliickiger et al., (2017), and Horvath (2018). The construct of
the working alliance was developed and defined by Bordin (1979) as a “collaboration between the cli-
ent and counselor based on the development of an attachment bond as well as a shared commitment
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to the goals and tasks of counseling” (p.16). The conceptualization of the working alliance is based on
three independent components, including goals, tasks, and bonds. Goals are the intervention most of
the research would be viewed as outcomes in the counseling process (Chan et al., 1997b). To be able to
accomplish goals within the counseling process, there needs to be a level of mutuality between client
and counselor regarding counseling change goals. Bordin (1979) believed that the client’s under-
standing of the change goal is therapeutic, and sometimes provides him or her with the motivation to
begin to change.

Tasks are the second independent component of the working alliance. Tasks are defined as behaviors
and cognitions that the counselor and client engage in during the therapeutic process. According to
Bordin (1979) “the effectiveness of the tasks...depends upon the vividness with which the therapist
can link the assigned task of the patient’s sense of difficulties wish to change” (p. 254). Similar to
goals, for tasks to be successful both the counselor and client must accept responsibility to perform
these tasks (Lustig et al., 2002) and it must be evident that goals and tasks are related (Bordin, 1979).

Bonds are the last of the three independent components of the working alliance. Bonds examine the
partner compatibility (Bordin, 1994) between the counselor and the client (Lustig et al., 2002). Bonds
help develop the interaction between the counselor and client in a shared activity and can be ex-
pressed as trust, or a feeling of common purpose and understanding (Bordin, 1994; Horvath &
Greenberg, 1989).

Factors Influencing Working Alliance Development

While there is significant evidence in counseling regarding the value of a strong working alliance,
(e.g., Al-Darmaki & Kivlighan, 1993; Connors et al., 1997; Goering et al., 1997; Kivlighan &
Shaughnessy, 2000; Kokotovic & Tracy, 1990; Mallinckrodt & Nelson, 1991), the development of such
a relationship can be impacted by a number of factors. Working alliance between a student and their
transition team can be influenced by the amount, extent, and perception ofthe treatment goals and
difficulty in maintaining social relationships. These issues can be compounded by the type and sever-
ity of the client’s needs as well as the overall compatibility of the transition team (Chan et al., 1997a;
Gelso & Carter, 1985; Horvath, 1994).

To demonstrate the impact of working alliance in a student-teacher context, Toste and colleagues
(2014) surveyed 17 teachers and their students in a Montreal classroom using a classroom working
alliance inventory adapted from the WAI Short Form (WAI-SF; Tracey & Kokotvic, 1989), looking
specifically at discrepancies in working alliance for students with and without disabilities. The study
found that disability status significantly predicted teachers’ ratings of working alliance, but not stu-
dents’ ratings. For example, teachers reported that they had a stronger working alliance with stu-
dents who were not identified as having disabilities, which is consistent with past research on student
teacher relationships (Murray & Greenberg, 2001).

Working alliance has also been studied in educator-parent relationships. Magaldi-Dopman and
Conway (2012) looked at the development of parent-teacher partnerships. While the bond of the rela-
tionship was deemed to be most important for success of tasks and goals, this area is least likely to be
covered in teacher training (professional development) at the postsecondary level (Hiatt- Michael,
2001). Working alliance between educators and parents can be assessed based on the goals and abil-
ity to effectively carry out tasks (Larose et al., 2010).

Working alliance has been examined within career counseling as well. Whiston and colleagues (2016)
identified specific counselor factors that influence the working alliance, such as counselor demo-
graphics,intervention strategies, and prioritizing the working alliance. Elad-Strenger and
Littman-Ocadia (2012) found that establishing a working alliance in the first session significantly
predicts career exploration. The focus on all three aspects of the working alliance (e.g., agreement on
goals, agreement on tasks, and bonds; Whiston et al., 2016) appeared to play a critical role related to
outcomes for youth with disabilities (Brown & Ryan Krane, 2000; Masdonati et al., 2009). This type of
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research has direct applicability to the collaborative nature of transition planning and further identi-
fies specific individual factors that may impact the overall experience of transition.

Legislation

The Individuals with Disabilities Education Act (IDEA)

IDEA is the core legislation that was passed that influences transition services for youth with disabil-
ities within the secondary education school system and provides clear guidance of the transition ser-
vices to which each student is entitled. IDEA was reauthorized in 2004 to contain several changes re-
garding equity, accountability, and excellence in education for children with disabilities (Strassfeld,
2017). There are two components of the 2004 IDEA that are emphasized: transition planning and col-
laboration (Burke & Sandman, 2015).

IDEA has stressed the importance of collaboration within the transition services. Schools need to in-
clude a statement of interagency responsibilities and linkages as well as documentation that they
have invited “a representative of any participating agency that is likely to be responsible for providing
or paying for transition services” [§34 CFR 300.321(b)(3)]. Having additional representatives can help
establish and meet Individualized Education Program (IEP) transition goals. IDEA emphasized the
importance of instructional planning, curriculum and instruction, transition planning, assessment,
collaboration, and additional cultural and family aspects.

The Workplace Innovation and Opportunity Act (WIOA)

In 2014 the Workforce Innovation and Opportunity Act (WIOA) increased VR roles in transition ser-
vices for youth with disabilities (Plotner & Dynmond, 2017). The WIOA aims to provide more oppor-
tunities for youth to practice and improve their workplace skills, to consider their career interests,
and to get real world experience in the workplace. To be able to implement these career exploration
programs, 15 percent of each VR agencies’ is federal program funds are set aside to provide pre- em-
ployment transition services to assist students and youth with disabilities to transition from second-
ary school to postsecondary education programs and competitive integrated employment.

These funding and legislation changes allow VR agencies to prioritize serving students and youth
with disabilities. To provide effective services, the WIOA legislation says that there needs to be part-
nership agreements with other local and state agencies, such as schools, workforce development cen-
ters, and other youth and adult organizations to promote and improve youth with disabilities access,
utilization and outcomes in transition.

Impact on Transition

Legislation, training programs, and funding have led to a disconnect in services among local educa-
tion agencies (Agran et al., 2002; Oertle & Trach, 2007). IDEA and WIOA impact the need for transi-
tion services for youth with disabilities. Professionals are receiving directives from legislation to
work in coordination with both the secondary education and VR systems. However, the legislation
leaves it up to the state and local levels to establish how this is executed (Oertle & Seader, 2015).
There are three main shifts for schools due to WIOA changes: (1) Strengthen collaboration, (2) pro-
vide pre-ETS services, and (3) purchasing transition services. These three shifts help influence and
shape where research needs to be conducted in regards to transition planning for youth with disabili-
ties (Bird et al., 2014). With IDEA and WIOA being in the forefront of transition legislation, there are
now critical aspects of transition services that will affect both special education teachers and VR
counselors. When looking at changes of the legislation changes, it is important to under how
cross-agency collaboration, transition services, curriculum alignment, family and student engage-
ment will be impacted.
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Transition Collaboration Exemplar Programs

There have been several projects that focus specifically on improvement of interagency collaboration.
Due to the increase in VR spending on transition-related programming, collaborative programs con-

tinue to be implemented and improved across the United States. Several exemplar programs are out-
lined below.

The Secondary Transitional Experience Program

The Secondary Transitional Experience Program (STEP), implemented in Illinois, works in collabo-
ration with the Department of Rehabilitation Services (DRS) and public schools. Youth are eligible
for the program if they have a disability, are receiving special education services, and meet the DRS
eligibility requirements. The goal of this program is promote independence in employment, residen-
tial life, social integration, and community participation (Horn et al., 1998). This program requires a
lot of collaboration efforts between the STEP contractor (providing school services and accessing all fi-
nancial resources) and DRS (assigning a rehabilitation counselor to perform such duties as applica-
tions, determine eligibility, meeting with parents, students, and school personnel, and assisting with
the IEP; Horn et al., 1998). In the Horn and colleagues’ study (1998), they found that youth with dis-
abilities that participate in this program have a higher employment rate after high school (78%) than
compared to 57.6% (Blackorby & Wagner, 1996), 43% (Hasazi et al., 1985) and 12% (Wehman et al.,
1985) of similar youth in other studies using the National Longitudinal Transition Study (NLTS).

The Oregon’s Youth Transition Program

The Oregon’s Youth Transition Program has prepared students and youth with disabilities for em-
ployment or career related postsecondary education or training since 1990. This program emphasizes
a collaborative partnership between the office of Vocational Rehabilitation, Oregon Department of
Education, and the University of Oregon (Poppen et al., 2017). The program started out in seven high
school and today serves around 1,500 students in approximately 120 schools. The youth receive ser-
vices that are typically offered through the general or special education programs to achieve their sec-
ondary and post-secondary employment (Poppen et al., 2017). The main components of the program
include: individualized planning; instruction in academic, vocational, independent living, and per-
sonal social skills; paid employment; support services; and follow up support one year after leaving
the program (Johnson, 2002; Poppen et al., 2017).

Project SEARCH

Project SEARCH is a program developed in Cincinnati in 1996 and is now offered at 200 sites nation-
wide. Participants in this program are young adults between 18-21 with intellectual and develop-
mental disabilities. The critical Project SEARCH requirements include program-wide employment
goals, internship model, and collaboration (Christensen & Richardson, 2017). The essential collabo-
rative partners that make this program successful include school staff, host business liaison, rehabili-
tation services agency staff, developmental and/or intellectual disability agency staff, employment
services, organization staff, transition students, and the students’ families (Wehman et al., 2012).
Out of the 3,733 of youth that were enrolled in the program in 2017-18, 3,511 (94%) participants com-
pleted the program with an employment rate of 2,357 (77.3%; Project SEARCH, 2018). These three
programs strive to promote and improve transition services and processes. One the main components
that is seen across the broad is how imperative interagency collaboration is for these programs to be
successful. However, interagency collaboration remains a fundamental challenge for educators and
VR counselors (Oertle et al., 2020).
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Recommendations for Practice

Understanding the foundations of history, legislation, and outcomes for transition age youth with dis-
abilities to positive post-secondary outcomes is essential for effective interagency collaboration for all
organizations involved. There are some key recommendations that professionals can take away to
help youth be successful.

Recommendations for practice:

¢ Transition teams should include as many stakeholders as necessary, including the youth,
their family, special education teachers, VR counselors, and other providers or representa-
tives as appropriate.

e Transition teams should practice intentionality in group formation to facilitate the trust and
mutuality necessary to produce positive outcomes.

e Transition goals should be geared toward a youth’s needs and focus on successful integration
to postsecondary life through education or employment.

e Specific language identifying the youth as the driving force of transition with the team to ad-
vise creates an avenue for the youth to be empowered to empower the youth to make decisions.

Conclusion

Youth with disabilities have historically encountered significant barriers to postsecondary integra-
tion, specifically the transition between school and further education and from school to gainful em-
ployment. To facilitate this, schools and other stakeholders (including vocational rehabilitation agen-
cies) partner together with youth and their families to create transition plans as a means of mapping
a way to success. While this process has been helped by increased state budget spending mandates
for transition programs in VR, the collaboration process has been hindered by the availability, aware-
ness, and collaborative strategy of these stakeholders. By increasing the collaboration between edu-
cators and VR counselors, transition outcomes for youth with disabilities can continue to improve.
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